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Abstract

This article explores the role and impact of Task-Based Language Teaching (TBLT) in
enhancing the linguistic and communicative competence of future foreign language teachers.
In response to the increasing demands of globalized education, language educators must
develop not only theoretical knowledge but also practical, context-sensitive communicative
skills. TBLT presents a dynamic framework wherein learners engage in meaningful, task-
oriented activities that mirror real-world communication. Drawing upon established theories in
second language acquisition, empirical studies, and pedagogical models, this article
demonstrates how TBLT significantly contributes to the integrated development of linguistic
and communicative competences in pre-service teacher education. Practical implications for
curriculum design, teacher training programs, and future research directions are provided.

Keywords: Task-Based Language Teaching, linguistic competence, communicative
competence, foreign language teacher education, language pedagogy, second language
acquisition.

Introduction
In today’s multilingual, multicultural world, language education is no longer confined to
grammatical accuracy or vocabulary acquisition; it must encompass the full range of
communicative competencies required for authentic interaction (Council of Europe, 2020). As
future foreign language teachers are expected to model effective communication and language
use, it becomes essential that their training programs adopt methodologies that reflect these
priorities. Task-Based Language Teaching (TBLT) offers a student-centered, interaction-rich
approach that facilitates the development of both linguistic and communicative competences
(Ellis, 2003; Nunan, 2004).

This article examines the impact of TBLT on these competencies, situating the analysis within
the framework of second language acquisition (SLA) and communicative language teaching
(CLT). It argues for the inclusion of TBLT as a core component of teacher education curricula
aimed at preparing competent, adaptive, and linguistically proficient educators.
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Theoretical Framework and Literature Review

1. Task-Based Language Teaching (TBLT)

TBLT is a pedagogical approach grounded in the notion that language is best acquired through
meaningful use in communicative contexts. According to Willis and Willis (2007), TBLT
involves the use of real-world tasks—such as planning a trip, solving a problem, or writing an
email—to foster language learning through interaction and negotiation of meaning. The task
serves as both a unit of activity and a unit of learning (Bygate, Skehan, & Swain, 2001).

2. Linguistic and Communicative Competence

Chomsky (1965) originally distinguished linguistic competence—the knowledge of syntax,
morphology, phonology, and semantics—from performance. Later, Hymes (1972) introduced
communicative competence, emphasizing the social and functional aspects of language use.
Canale and Swain (1980) further elaborated this construct to include grammatical,
sociolinguistic, discourse, and strategic competences.

For future teachers, developing both types of competence is essential. Linguistic competence
ensures accuracy and clarity, while communicative competence supports fluency,
appropriateness, and contextual sensitivity.

3. TBLT and Competence Development

Empirical studies have demonstrated that TBLT promotes meaningful interaction, lexical
development, fluency, and discourse management (Samuda & Bygate, 2008; Van den Branden,
2006). In teacher training contexts, tasks such as microteaching, lesson planning, and peer
collaboration serve to scaffold both language use and pedagogical reflection (East, 2012;
Carless, 2007).

Methodology

1. Research Design

This study employs a qualitative meta-synthesis design to analyze and integrate research
findings on the role of Task-Based Language Teaching (TBLT) in developing linguistic and
communicative competence among pre-service foreign language teachers. Meta-synthesis is
particularly suited to interpret complex educational phenomena by synthesizing insights from
diverse empirical contexts (Noblit & Hare, 1988; Sandelowski & Barroso, 2007). Unlike meta-
analysis, which aggregates statistical data, meta-synthesis enables the generation of new
theoretical understandings from qualitative evidence.

The rationale for choosing this design lies in the multidimensional nature of language teacher
competence development, which is influenced by sociocultural, pedagogical, and individual
cognitive factors—dimensions best explored through interpretative and comparative
frameworks.

2. Data Collection and Selection Criteria
The data for this meta-synthesis were drawn from a corpus of peer-reviewed empirical
studies, selected through a systematic literature review conducted across major databases
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(Scopus, Web of Science, ERIC, ScienceDirect). The search focused on studies published
between 2005 and 2024, using terms like “task-based language teaching”, “linguistic
competence”, ‘“‘communicative competence”’, “pre-service language teachers”, and
“language teacher education.”

The inclusion of this time frame reflects a critical period in which TBLT has evolved from a
theoretical framework into a widely implemented pedagogical model (Willis & Willis, 2007;
Long, 2015). Studies were selected if they satisfied the following theoretically grounded
criteria:

e Addressed linguistic competence (in line with Chomsky’s [1965] notion of rule-based
grammatical knowledge and usage).

e Addressed communicative competence, incorporating Canale and Swain’s (1980) four
components: grammatical, sociolinguistic, discourse, and strategic competence.

o Engaged pre-service or novice language teachers—since teacher cognition and identity
formation are key to competence development (Borg, 2003).

o Explicitly utilized TBLT principles, particularly meaning-focused communication, task
complexity, real-world relevance, and feedback integration (Ellis, 2003; Nunan, 2004).

This theoretical grounding ensures the studies analyzed are conceptually aligned with the dual
focus of this article: competence development and task-based pedagogy.

3. Analytical Framework
The extracted studies were analyzed through thematic synthesis guided by Braun and Clarke’s
(2006) six-step model, which is consistent with grounded theory and interpretivist inquiry. The
themes were informed by both deductive and inductive reasoning:

« Deductive categories were based on existing theories of competence, particularly the
distinction between linguistic and communicative competences (Savignon, 2002; Bachman,
1990).

« Inductive themes emerged from the raw data of the included studies, such as how specific
task types influenced syntactic accuracy or discourse fluency.

The coding and analysis process was managed using NVivo software, which allowed for
triangulation, recursive coding, and intertextual comparisons across contexts. This supports a
systematic and transparent process, aligning with standards for qualitative trustworthiness
(Lincoln & Guba, 1985).

Key analytical categories included:

« Task complexity and its impact on language processing (Skehan, 1998; Robinson, 2001).

e Input/output dynamics, drawing on Swain’s (1995) Output Hypothesis.

« Scaffolding and mediation, based on sociocultural theory (Vygotsky, 1978).

« Feedback types and timing, in line with Long’s (2015) Interaction Hypothesis.

These categories were not treated in isolation but were conceptually linked to illustrate how
TBLT facilitates competence development through cognitive, affective, and social
mechanisms.
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Findings and Discussion

1. Enhancement of Linguistic Competence through Task Engagement

The review reveals that TBLT provides rich input and opportunities for output that facilitate
the development of linguistic competence in teacher trainees. Tasks such as problem-solving
dialogues, role plays, and project-based instruction were shown to promote grammatical
accuracy, lexical depth, and syntactic complexity (Ellis, 2003; Samuda & Bygate, 2008). For
instance, a longitudinal study by Huang (2019) found that repeated task performance led to
measurable improvements in the use of complex verb structures and modality among pre-
service teachers.

Furthermore, the contextualized nature of tasks enhanced retention and active usage of
language forms. Participants exposed to high-input communicative tasks demonstrated more
effective integration of vocabulary and grammar rules compared to those following traditional
structural approaches (Van den Branden, 2006).

2. Development of Communicative Competence and Pragmatic Awareness

TBLT's emphasis on meaning-focused interaction directly supports the development of
communicative competence. Trainees engaged in simulated teaching tasks, such as peer
instruction and lesson planning for real classroom scenarios, displayed increased pragmatic
awareness and sociolinguistic appropriateness. These competencies align with Canale and
Swain’s (1980) model, particularly in the domains of discourse and strategic competence.

In studies conducted in multilingual teacher education settings, such as that of East (2020),
task-based instruction fostered fluency and context-sensitive communication, especially during
group-based collaborative tasks. Learners reported increased confidence in handling
spontaneous classroom interaction, managing student queries, and using scaffolding
techniques—all indicative of rising communicative competence.

3. Metalinguistic Awareness and Reflective Language Use

An emergent theme across several studies was the development of metalinguistic awareness
among teacher candidates. TBLT, particularly when integrated with reflective components
such as post-task analysis or peer feedback, encouraged learners to critically evaluate their
language use. According to research by Carless (2007), this reflective engagement led to
improved self-monitoring and correction strategies, reinforcing both linguistic accuracy and
communicative effectiveness.

4. The Role of Feedback and Interaction
Another significant finding involves the impact of interactional feedback during tasks.
Corrective feedback—whether provided by peers or facilitators—enabled learners to adjust
their output in real time, thereby improving linguistic precision and discourse cohesion. Studies
by Ellis and Shintani (2014) and Long (2015) underscore the importance of such feedback in
shaping interlanguage development and fostering adaptive language strategies among future
teachers.
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5. Pedagogical Identity and Competence Integration

Finally, TBLT appears to contribute to the integration of linguistic and communicative
competences into a coherent pedagogical identity. Through active participation in authentic
tasks and reflective practice, trainees began to conceptualize their roles not only as language
users but as language facilitators. This transformation was particularly evident in capstone
teaching projects, where trainees synthesized linguistic accuracy, discourse management, and
instructional strategies in classroom simulations.

Conclusion

This study has explored how Task-Based Language Teaching (TBLT) contributes to the
development of linguistic and communicative competence in future foreign language teachers.
The findings from the qualitative meta-synthesis confirm that TBLT enhances grammatical
accuracy, discourse fluency, and interactional strategies when tasks are grounded in authentic,
meaning-focused contexts.

The analysis demonstrates that tasks structured with appropriate complexity and scaffolding
not only support language development but also foster reflective teaching practices and
pedagogical awareness. This aligns with sociocultural and cognitive theories that position
learning as an interactional and situated process.

Despite variations across contexts, the reviewed studies highlight the pedagogical value of
TBLT in teacher education programs. It equips pre-service teachers with both the linguistic
tools and communicative strategies necessary for professional effectiveness in diverse
classroom settings.

To fully realize its potential, TBLT should be systematically integrated into language teacher
training, supported by continued research on its long-term impact and contextual adaptation.
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