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Abstract:

The article presents theoretical and practical aspects of organizing the education of children
with autism syndrome in the inclusive education system. At the same time, the communication
skills of students with autism are being studied. The literature is analyzed, on the basis of which
the main features of impaired communication abilities in schoolchildren with autism syndrome
are identified. In the conditions of inclusive education, the problems of students with autism
syndrome were generalized and identified.
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AHHOTALUSA:

B cratbe npezacraBieHbl TEOPETUUECKHE U MPAKTUYECKUE ACHEKThl OPraHU3aluyd O00y4YeHUS
JeTeil C CHHAPOMOM ayTH3Ma B CHCTEME MHKIIIO3MBHOTO oOpa3oBaHus. B To ’xe Bpems
U3Yy4aroTCsl KOMMYHHMKAaTUBHBIE HAaBBIKM YYalllUXCsl C CUHAPOMOM ayTH3Ma. AHAJIU3UPYETCS
JUTEpaTypa, Ha OCHOBE KOTOPOM  BBIABJISIIOTCS  OCHOBHBIE  YEPTHl  HApyIIEHUs
KOMMYHHUKAaTHBHBIX CIIOCOOHOCTEH Y IIKOJBHHUKOB C CHHAPOMOM ayTH3Ma. B ycroBusx
MHKJIIO3UBHOTO 00pa30oBaHus 000011aIiCh U BRIABISIIUCH MPOOJIEMBI YHAIIUXCS ¢ CHHIIPOMOM
ayTu3Mma.

KaioueBbie ci10Ba: pacCTpOWCTBO ayTUCTUYECKOTO CIIEKTPA, CHHIAPOM ayTHU3Ma, 3aJepiKKa
MCUXUYECKOTO  Pa3BUTHS, MEIUKO-TICAArOrHUecKass W IICUXOJIOTUYECKas KOMHUCCHS,
aJlanTHpOBaHHas 00111e00pa3oBaTebHas TPOrpaMMa, OrPAHUICHHBIC BO3MOKHOCTH 3/I0POBbS,
WHKJIFO3UBHOE 00pa3oBaHHUe.
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The article presents theoretical and practical aspects of organizing the education of children
with autism syndrome in the inclusive education system. At the same time, the communication
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The government decree defines a plan for the introduction of inclusive education in general
education schools. According to him, by 2025, 40 percent of children with special educational
needs will attend regular schools. The United Nations Convention on the Rights of the Child
and the Declaration of the Rights of Persons with Disabilities serve as an important program in
the study of international experience. It would not be an exaggeration to say that the proposal
of the head of our state on the creation of a Regional Council on issues of full implementation
of the capabilities of persons with disabilities , expressed by him at the 46th session of the UN
Human Rights Council, is another big initiative aimed at protecting people with disabilities .
Children with limited health capabilities are disabled children, or other children aged 0 to 18
years, not recognized in the established order as disabled children, but having temporary or
permanent deviations in physical and (or) mental development and requiring the creation of
special conditions of training and education.

An individual educational need is understood as a person who cannot partially or completely
independently provide for his individual needs and social life skills . According to the United
Nations, about 450 million people have disabilities in mental and physical development. This
is 1/10 of the Earth's population. These people include people with severe hearing and vision
impairments, mental and intellectual development, musculoskeletal disorders, and speech
impairments. However, it differs in the degree of severity of such defects and in the fact that
they merge with each other, forming a complex defect. Among such developmental
deficiencies, in recent years, special attention has been paid to autism spectrum disorders. The
reason is that according to statistics, children with autism spectrum disorders occur in 4-26 out
of 10,000 children in 2000, in 250-300 children in 2005 and in one in 150 children th in 2008.
The centers of the CONTRORAS ZABALLY PROVENTS IS COMPLED that since 2012,
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2020, | have been reached by 1 service Autism, and in 2022 - one of the house is serving at the
same time. At the same time, the frequency of this developmental disorder is steadily
increasing. In this regard, the problems of socialization of children with autism spectrum
disorders have become relevant.

The term “autism spectrum disorder” (ASD) is used to designate a group of conditions
associated with neurodevelopmental disorders and characterized by qualitative deviations in
reciprocal social nom interaction, verbal and non-verbal communication, as well as limited
stereotypical or repetitive forms of behavior, interests and movements. Symptoms of ASD
appear up to the age of three years, more often at 12-18 months, but in certain mental areas,
signs of primary development are not diagnosed over a period of at least a few more years.
Children with autism spectrum disorders represent a special category of children with
disabilities who need special organization of the educational process. Today, the prevalence of
autism spectrum disorders is about 1% of the child population. The main problem of children
with autism is speech impairment, low level of development of social skills, sensory features,
features of the development of the cognitive sphere, socially unacceptable management

The exact reasons for the occurrence of this deficit in the development of children with autism
syndrome have not yet been established, but in the scientific literature the following are cited
as the reasons for its occurrence.

The causes of autism are interconnected with genes that influence the maturation of synaptic
connections in the cerebral cortex. Many scientists agree that in most cases, RDA is hereditary.
The development of autism does not depend on one gene, but on a group of genes, the so-called
multifactorial mechanism. The gene complex does not ensure the transmission of the pathology
itself, but the tendency to its development occurs in the presence of a manifest factor, which
can be exogenous (trauma, infection, intoxication, psychotrauma, etc.), and endogenous (age
crisis, constitutional features, etc.) . Organic damage to the central nervous system has been
considered in connection with its etiology for more than 50 years. As practice shows, many
children diagnosed with RDA show signs of organic damage to the central nervous system.
However, their genesis and qualifications are very difficult to determine. There have been
attempts to connect autism with a specific location of the lesion, but the accumulated material
is insufficient to make a specific conclusion.

Many scientists (S.S. Mnukhin 1949, D.N. Isaev, V.E. Kagan, K.S. Lebedinsky 1990) believe
that the organic origin of the syndrome of early childhood autism is interconnected with the
internal uterine damage to the nervous system, localization in the cerebral cortex .

The main causes of the development of autism are phenylketonuria, rubella, intestinal diseases,
and chemical exposure during pregnancy. There is a reliable statistical correlation between
weak X syndrome and the presence of autism. Severe infections in the early postnatal period
can cause autism. Currently, L. Wing, K. Lord, M. Rutter, D. L. Robbins are studying the
emergence of autism and the specifics of its manifestations abroad. In addition, training
methods and diagnostic tools are being improved.

In the studies of E.R. Baenskaya, M.M. Liebling, V.V. Lebedinsky, O.S. Nikolskaya, autism
is considered as a significant disorder in the emotional sphere of preschool children. Scientists
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V.M.Bashina and E.Courchesne analyzed the genetics and neurobiology of the origin of
autism, which is associated with impaired functions of the cerebral cortex.

The occurrence of developmental defects is based on both genetic and external factors.

The psychological and pedagogical characteristics of the contingent of students with autism
are based on the classification of O.S. Nikolskaya, which identifies four main groups of autistic
children with complete disabilities. o different types of behavior. Each of the options differs in
the severity and nature of autism, the degree of maladaptation of the child and the possibilities
of his socialization. These groups represent guidelines not only for assessing the depth of
maladaptation of a child with autism, but also the dynamics of normalization of the
development of the child’s interaction with the environment. The identification of these four
groups allows for a differentiated approach to organizing the education of children with ASD.
The range of choice of educational route is extremely wide: from the possibility of a child
mastering a mass program and learning with special support in a regular school to the need to
form a special individual education program.

Students with autism syndrome are children who have deficiencies in psychological
development, confirmed by the MPPC, and which prevent them from receiving education
without the creation of special conditions.

All students with autism syndrome experience, to one degree or another, pronounced
difficulties in mastering educational programs due to insufficient cognitive abilities, special
physical disorders of psychological development, disturbances in the organization of activities
and/or behavior. Common to all students with autism syndrome are, to varying degrees,
pronounced deficiencies in the formation of higher mental functions, a slow pace or uneven
development of cognitive function. activity, difficulties of voluntary self-regulation.

The range of differences in the development of students with autism syndrome is quite large -
from those who develop almost normally, who experience temporary and relatively easily
removable difficulties, to those who study with pronounced and complex in structure disorders
of the cognitive and affective-behavioral spheres of personality. From students who are able,
with special support, to study on equal terms together with healthy peers, to students who need
systematic assistance when receiving primary general education and comprehensive
(psychological-medical-pedagogical) correctional assistance.

Children with ASD, as a rule, are trained in special schools, but even there they are home-
schooled, which aggravates problems of communication and socialization. In the future, they
do not have the opportunity to socialize, reveal their potential, get a job and are dependent on
the state all their lives, and their parents are forced to leave work and devote their lives to caring
for children. a them. Most children with autism, despite all their features, have intact
intelligence and are able to study in a regular school. All children with autism are united by
difficulties in communication and socialization. In order to teach them to communicate and
teach society to understand the characteristics of children with autism, a system is needed that,
from childhood, will ensure constant interaction and gradual adaptation of these children, first
into school life, and then into adulthood. This system is inclusion. The practical experience
available today in teaching children with ASD shows that for this category of children, various
teaching models should be developed and implemented that allow to fully realize their right to
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receive an education that is adequate to their capabilities and abilities, allowing them to realize
the potential of these children. It is important to understand that this problem cannot be solved
by administrative decisions and simply including children with special educational needs in the
school class. The most promising form of school education for an autistic child seems to be
gradual, individually dosed and specially supported integration into a group or class those with
no or less severe communication problems, the capabilities of which at this stage are assessed
as comparable to his own learning ability. The organization of school education for children
with autism requires determining the relationship between the forms of special education and
integration into the general educational environment appropriate to their special needs. calling
needs. It is obvious that the organization of school education for children with autism requires
determining the ratio of forms of special education and integration into the general educational
environment of the corresponding about their special educational needs.
Among the generally recognized human rights and freedoms, a special place is occupied by the
right to education. Every child can take advantage of this right, even the presence of a mental
or physical disability cannot become an obstacle to its implementation.
Below is information about the features of the education system and work of children with
autism spectrum disorders:

student with limited health capabilities - an individual who has deficiencies in physical and
(or) psychological development, confirmed by a psychological-medical-pedagogical
commission and those that impede the receipt of education without the creation of special
conditions;

individual curriculum - a curriculum that ensures the development of an educational program
based on individualization of its content, taking into account the characteristics and educational
needs the nature of a particular student;

inclusive education - ensuring equal access to education for all students, taking into account
the diversity of special educational needs and individual capabilities;

adapted educational program - an educational program adapted for training persons with
limited health capabilities, taking into account the characteristics of their psychophysical early
development, individual capabilities and, if necessary, ensuring correction of developmental
disorders and social adaptation of these individuals.
Education of children with autism syndrome is one of the main and integral conditions for their
successful socialization, ensuring their full participation in the life of society, effective self-
realization in the world evil types of professional and social activities. In this regard, ensuring
the realization of the right of children with autism syndrome to education, along with children
with various types of disabilities, is one of the most important tasks of state policy not only in
in the field of education, but also in the field of socio-economic development of the Republic
of Uzbekistan.
The differences in the pattern of developmental disorders in students with autism determine
the need for various specialized areas of support and training to obtain an education that is
appropriate the needs and needs of students with autism syndrome.
Differentiation of educational programs of primary general education for students with ASD
should be correlated with the differentiation of this category of students in accordance with the
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nature and structure of mental development disorders. The task of distinguishing between
variants of ASD and recommending a variant of the educational program is assigned to the
MPPC.
Adapted educational program - an educational program adapted for training persons with
disabilities, taking into account the characteristics of their psychophysical early development,
individual capabilities and, if necessary, ensuring correction of developmental disorders and
social adaptation of these individuals.
The adapted basic educational program is one of the official regulatory documents, which
becomes the subject of external and internal control, assessment, etc. monitoring the activities
of an educational organization. An adapted basic educational program of primary general
education for students with autism spectrum disorder is independently developed and approved
is born as an educational organization carrying out educational activities in accordance with
the requirements of the standard and taking into account the approximate adapted basic general
a comprehensive program of primary general education for students with autism spectrum
disorders. The conditions and procedure for the development of an adapted basic educational
program are established by a separate local normative act of the general educational
organization (Regulation nim), which indicates:
the procedure and frequency of developing an adapted basic educational program or making
changes to the current adapted basic educational program;

the composition of participants in the development of an adapted basic educational program,
their powers and responsibilities;

the procedure for discussing the project of an adapted basic educational program;

the procedure for approving the adapted basic educational program and putting it into effect.
The adapted basic educational program of primary general education developed by the
educational organization should ensure the achievement of students with ASD. the results of
mastering an adapted basic educational program of primary general education in accordance
with the requirements established by the state educational standard of primary general
education for students with limited health capabilities.
The adapted basic educational program for primary general education for students with ASD
provides solutions to the following tasks:

the formation of a common culture that ensures the diversified development of their
personality (moral-aesthetic, social-personal, intellectual, physical);

protecting and strengthening the physical and mental health of children, including their social
and emotional well-being;

formation of the foundations of civic identity and worldview of students in accordance with
the spiritual, moral and sociocultural values accepted in the family and society;

formation of the foundations of educational activities;
creation of special conditions for receiving education in accordance with age, individual
characteristics and special educational needs, development of abilities and creativity the
potential of each student as a subject of relations in the field of education;

ensuring variability and diversity of content of the adapted basic educational program of
primary general education and organizational forms of education for students taking into
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account their educational needs, abilities and health status, typological and individual
characteristics;

formation of a sociocultural and educational environment, taking into account the general and
special educational needs of different groups of students.
On the basis of the state educational standard, the educational organization can develop one or
more in accordance with the specifics of its statutory activities. options for an adapted basic
educational program of primary general education, taking into account the special educational
needs of students with ASD.
According to the state educational standard of primary general education, specialists involved
in the implementation of the adapted basic educational program of primary of general education
for students with ASD must have the following competencies:

having a positive attitude towards the capabilities of students with ASD, their development,
social adaptation, and acquisition of life experience;

understanding of the theoretical and methodological foundations of psychological and
pedagogical assistance to students;

knowledge of the etiology of autism spectrum disorders, the theoretical basis for diagnosing
development of students with such disorders, the formation of practical skills in conducting
psychological and pedagogical special study of students;

understanding the purpose of education of this group of students as the development of
practical ideas, abilities and skills necessary for life in society, allowing one to achieve the
maximum possible self-esteem ness and self-realization in everyday life;

taking into account the individual capabilities and special educational needs of the child when
determining the content and methods of correctional work;

the ability to develop special individual educational programs, to adequately assess
achievements in the development and training of students;

active participation in the special organization of a child’s life at home and in a general
education organization, which allows for the systematic expansion of his life experience and
social contacts;

understanding the most effective ways of organizing and determining the content of
psychological and pedagogical support for students in the family;

the ability to organize the interaction of students with each other and with adults, to expand
the circle of communication, ensuring that the student goes beyond the family and educational
organization;

the presence of a creative attitude towards pedagogical activities in the education of students
in this group, the ability to search for innovative and non-traditional methods of developing
students, introducing understanding new technologies of development and education;

availability of the ability to communicate and conduct advisory and methodological work with
parents of students;
possession of professional care skills that include a respectful attitude (with empathy) towards
the child, instilling in him trust and a desire to interact with an adult;
| availability of the ability to work in an interdisciplinary team of specialists.
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The introduction of the ideas of inclusive and integrated education into the practice of general
education schools makes it possible to provide equal educational opportunities to children with
ASD, along with the norm. but by developing peers when creating specialized learning
conditions in the institution. Inclusion is the most modern term, which is interpreted as the
“inclusion” of children with disabilities in educational activities, which is expressed in the
reform of schools and redesign of education public premises in such a way that they meet the
needs and requirements of all children without exception. We are talking about a concept
relating to the principle of organizing education, in which all students study together with their
peers in an educational institution at their place of residence. The principle of inclusive
education is that the diversity of needs of students with disabilities should be met by an
educational environment that is the least restrictive and more inclusive. This concept marks the
next step compared to integration.

N.N. Malofeev and N.D. Shmatko define the integration of children with special educational
needs as the inclusion of these children in regular educational institutions. Analysis of research
by N.N. Malofeev and N.D. Shmatko indicates that they, in the process of implementing
integrated education, identify the following models of integration: constant complete, constant
incomplete, constant partial, temporary partial and episodic.

Constant full integration (inclusion). A form of organization of the educational process in
which children with ASD are taught according to general education programs corresponding
to disabilities in the same class with normally developing children students in a mass general
education school - an inclusive class. Full integration is effective only for those children whose
level of psychophysical and speech development corresponds or approaches the age norm and
who is psychologically ready for natural language learning with healthy peers. The rules for
filling classes with full integration are as follows: children with developmental disabilities, 1—
3 people each, are included in regular school classes. There is no dosage of integration time -
children spend the entire day with their normally developing peers.

COI[ep)KaHI/Ie 06pa30BaTEJ'IBHOFO HpOI.IECC& B HHKJIIO3HUBHBIX KJaccax OHPEI[eJI}IeTCH
nporpaMMaMu s O0IIE0O0Pa30BATENBHBIX KJIACCOB, YTBEP)KIEHHBIMM MUHHCTEPCTBOM
JOIIKONBHOIO M HIKOJIBHOTO 00pazoBanus PecnyOnuku Y30€kucraH, y4eOHbIM, I'OJOBBIM
KIEHAAPHBIM IUIAHOM W pACHUCAHMEM 3aHATUH, pPa3paOOTAHHBIMH U YTBEPKIEHHBIMU
00paz0BATENLHBIMU YUPEKIEHUAMH CAMOCTOSTENBHO, & TAKXKE WHIUBUIYUIHbHBIM YUYEOHBIM
IUTAHOM Ui peOeHKa ¢ 0cOOBIMK 00pAa30BATENILHBIMU MOTPEOHOCTSIMH U aJanTHPOBAHHON
0o0pazoBaTensHOM  mporpamMmoil.  ConepkaHue  COBMECTHOM  JIEATENBHOCTH  HE
peFHaMeHTI/IpyeTCHZ JEeTH C OI‘paHI/I‘-IeHHBIMI/I BO3MOXXHOCTIMU SHOPOBLSI IOCEeuIarT BCE
yqe6HHe 3aHATUSI COBMECTHO C HOpMa.JIBHO pa3BI/IBaIOIJ_II/IMI/ICSI CBepCTHI/IKaMI/I. B YCJIOBI/ISIX
NMOCTOSIHHOM MOJHOM MHTErpanuy MpOLECC MHTETPUPOBAHHOTO OOy4EHHs OOECTeUMBAETCS
negaroraMmm MaccOBOro o6pa3013aHm. CHeHI/IaJ'II)HaSI ICUX0J0rO-nmegaroruyeckas nmomMOIb
OKa3bIBAETCS CIMENUATMCTAMUA KOMILJIEKCHOTO COMPOBOXKAEHUS BHYTPHU 00pa30BATEIHHOTO
yqpe)K}IeHI/ISI. I/IHTeI‘paHI/IS[ HeO6X0}II/IMa BCEM JETAM, HOCKOJ'H)Ky MO3BOJIIET MAKCHMAJIBFHO
HOPMAIU30BATH CPETY U CIIOCOOBI B3AMMOIENCTBHS ¢ OKPYKAIOIIUMH JTIFOABMHU, OHAKO, YEM
HU)KE YpOBEHb pa3BUTUS pEOEHKA B CPABHEHMHM C HOPMA&IBHO pPa3BHUBAIOIUMHUCS
CBepCTHI/IKaMI/I, yeM MEHEe OH nCuxOJOrudyecku T1O0TOB K I/IHTEI‘paI_II/II/I, TEM 0O0ee
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,Z[OSI/IpOBaHHBIM n perHaMeHTI/IpOBaHHBIM OOJDKEH OBITH HpOHeCC COBMECTHOrO o6yquH;{.
TONBEKO B 5TOM cnyqae y HAC €CTh UIAHC CAEJIATh I/IHTeraI_II/IIO u ,I[OCTYHHOf/i, M TIOIE3HOH I
pazBuTHUs pEOEHKA.

Anantupys TOT Wi WHOW wmarepuan s pedenka ¢ PAC, memarory HEOOXOauMMO
PYKOBOACTBOBATHCS CIEAYIOIIMMU IIPHUHIUIIAMM :

1. BapuatuBHOCTb, pa3HOYpOBHEBOCTH yUEOHBIX MATEpUAIOB. Tak KaK nmegaror B OJHOM U TOM
Ke Kiacce pabO0TaeT ¢ ydYaluMHCSA, HUMEIOUMMH pa3sHbIi YpOBEHb pA3BUTHS, y4EOHBIE
MaTepI/IaJ'IBI JOJIKHBI HpeI[HOJ'IaFaTB BO3MO>XXHOCTH BapI/IaTI/IBHOCTI/I 3&,H&HPII>'I. Ecau xT0-TO U3
y4aluuxcs crpaBwics ¢ 3anaHueM | ypoBHs, emy npeanaraercs 3aaaaue 11 yposns, 111 ypoBHs
u T.a. Takum 00pazOM, BCE ydalIUecs BBIMOIHSAIOT O0BEM paOOThI, ANEKBATHBIA HX
BO3MOXHOCTSIM M HCTIOJB3YIOT Y4EOHOE BPEMS ¢ MAKCUMATBHON 3 (HEKTUBHOCTHIO.

2. 3puTenpHas HACBIIIEHHOCTb, pasMep mpudTa, MpPOCTPAHCTBEHHOE pacronoxenue. K
COXAJIEHWIO, MHOTUE qu6HI/IKI/I n y‘Ie6HI)Ie MaTepna_nH HE y‘II/ITBIBaIOT I/IHIII/IBI/ILIyaJII)HI)Ie
BO3MOXXHOCTH 3pI/ITEJII)HOFO u 3pI/ITeJH)HO-HpOCTpaHCTBeHHOFO BOCHpI/IﬂTI/Iﬂ pe6eHKa.
3pI/ITe.]II)Ha$I HACBIIIIEHHOCTh U pa3Mep HIpI/I(l)Ta JOJIKHBI 6I)ITI) AJIEKBATHHI BO3MOXHOCTIM
KOHKPETHOrO peOEHKA UITU TPYIIIHI IETEH.

3. Pa31nyHbIE CMBICIIOBBIE YACTH JOOJIXKHBI OLITH BBIJIEJIEHEBI 3pUT enbHO. Pacnono:xkenue Texcra
HA CTPAHUIIE HE JOJKHO MPOBOLMPOBATH PEOEHKA K OmMOOYHOMY mpOuTeHuio. CTpaHuua
y‘IE6HBIX MaT epI/IaJ'IOB HE n10JIKHA OBITH 3aI0IHEHA OAHOTUITHBIMU 3aJIaHUSIMU, KOTOpHe 6y,H€T
TPYIHO 3pUTENHHO Aud@epeHupoBars, OCOOEHHO yJamuMcs ¢ mpoOIeMaMu OpraHu3aiu
BHUMAaHUs 1 OpueHTamu B npoctpancTee. The content of the educational process in inclusive
classes is determined by the programs for general education classes approved by the Ministry
of Preschool and School Education. Republic of Uzbekistan, educational, annual calendar plan
and class schedule, developed and approved by educational institutions independently, as well
as individual curriculum room for a child with special educational needs and adapted
educational program. The content of joint activities is not regulated: children with limited
health capabilities attend all educational classes together with their normally developing peers.
In conditions of constant full integration, the process of integrated learning is provided by
teachers of mass education. Special psychological and pedagogical assistance is provided by
comprehensive support specialists within the educational institution. Integration is necessary
for all children, since it allows for maximum normalization of the environment and ways of
interacting with people around them, however, the lower the level of child development
compared to with normally developing peers, the less he is psychologically ready for
integration, the more dosed and regulated the process of joint learning should be. Only in this
case do we have a chance to make integration both accessible and useful for the development
of the child.

When adapting this or that material for a child with ASD, the teacher must be guided by the
following principles:

1. Variability, different levels of educational materials. Since a teacher in the same class works
with students who have different levels of development, educational materials should allow for
the possibility of task variability. If one of the students has completed the task of level I, he is

Licensed under a Creative Commons
Attribution 4.0 International License.




I

ZIR
“ret

&) webofjournals.com/index.php/1

Web of Teachers: Inderscience Research

s

=/

Volume 1, Issue 8, November 2023 ISSN (E): 2938-379X

offered a task of level II, level Ill, etc. In this way, all students complete an amount of work
that is adequate to their abilities and use study time as efficiently as possible.
2. Visual saturation, font size, spatial arrangement. Unfortunately, many textbooks and
educational materials do not take into account the individual capabilities of visual and visual-
spatial perception of the child. Visual richness and font size must be adequate to the capabilities
of a particular child or group of children.
3. Various semantic parts should be highlighted visually. The location of the text on the page
should not provoke the child to read it incorrectly. The educational materials page should not
be filled with the same type of tasks, which will be difficult to visually differentiate, especially
for students with problems organizing attention and orientation tions in space.
4. Visual presentation of the action program. Educational materials must be designed in such a
way that they help the child build the correct program of action.
5. Use clear terms and symbols. Educational materials should use symbols that students can
understand. Of course, we need to introduce new words and expand the child’s passive and
active vocabulary. However, the teacher must act in doses, in the zone of proximal development
and set feasible tasks for the child.
6. Pattern recognition. Often learning problems arise because children cannot recognize
illustrations in textbooks. Despite the importance of this problem, teachers rarely pay attention
to the criterion of “recognizability of visual images,” because they are simply accustomed to
using these educational materials and know , what they are talking about.
7. Emotional component of illustrations. It is extremely important which one. Since substantive
practical activities are especially effective for teaching children with ASD, teaching aids imply
the possibility of manipulation with them.
All educational material must be supported by visuals, as well as by completing practical tasks.
The Chinese principle is very suitable for teaching children with ASD: “I hear and I forget, I
see and I remember, I do and I understand.” For more successful assimilation of program
material by students with ASD it is necessary:

use visual reinforcement when learning new words and concepts;

texts are accompanied by photographs and illustrations;

Abstract concepts must be supported by images and symbols (for example, the concepts
“right”, “left”).
When including a student with ASD in a general education class, the course of the lesson
depends on the extent to which the topics being studied are related to students with different
educational needs, as they have learned the previous topic, which stage of learning is taken as
the basis (presentation of new material, repetition of what has been covered, control of
knowledge, skills and skills). If the students in the class and the student with ASD have a
common topic, then the material is studied frontally, and the children receive knowledge of the
level that is determined by their program. Consolidation and development of acquired
knowledge, skills and abilities are built on various didactic materials, individually selected for
each student (cards, exercises from the textbook, etc.) texts on the board, etc.).
If different program material is being studied and joint work is impossible, then in this case the
lesson is built according to the following structure: the teacher first explains the new material
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to the class, and Students with ASD, accompanied by a tutor, do independent work at this time
aimed at consolidating what they have previously learned. Next, to consolidate the newly
learned material, the teacher gives the class independent work, and with students with ASD
organizes work that includes analysis of the completed task, ok providing individual assistance,
additional explanation and clarification, explanation of new material. This alternation
continues throughout the lesson.
In the current member, the profesion “Thus” quickly will be able to work, it will be
overwhelmed, and the surgery is to rehabilitate the surgery.
In the modern understanding, a tutor (from English tutor) is a specialist who organizes
conditions for the successful integration of a student with developmental disabilities into the
educational and social environment of the school oly. The creation and implementation of an
individual program of tutor support for a child is decisive in the areas of work of a tutor. Among
the main tasks the following stand out:

development of the cognitive (cognitive) sphere of the child;

development of the communication sphere: communication skills;

development of the emotional sphere: psychological adaptation to the learning process in the
classroom, the emergence and maintenance of a positive emotional mood in relation to the
process learning and being in the school environment;

development of independent behavior skills. For example, one of the key tasks is to develop
the communication skills of a child with ASD, including him in an environment of peers and
adults.
To implement this task, the tutor sets an example and guides the student: upon entering the
class, the tutor helps the child through reminders, through visual or verbal instructions for
health hang out with adults, classmates. And when leaving home, say goodbye to everyone.
Give thanks when necessary. At first, he is a guide for his student, a connecting thread with the
world around him. The tutor provides the main assistance in organizing educational activities.
Children with ASD get tired very quickly, which can lead to behavior problems in the
classroom. To prevent this from happening, the student, together with the tutor who monitors
the student’s condition, can, if necessary, leave the class during lessons and go to the sensory
area unloading, where the tutor continues to explain the material being studied, but this time
individually.
The tutor’s responsibilities include keeping an observation diary, which records all stages of
the child’s development over time, working with his resource map, and supporting an
individual image oval path. The purpose of support is for the child to achieve as much as
possible given the abilities and opportunities that he or she possesses, despite existing problems
and deficits.
To successfully integrate the student into work, the tutor at the beginning of the lesson provides
a psychological mood (relieves anxiety, motivates to be active). In addition to this, the tutor
carries out preparatory work in the general education class on the acceptance of a student with
special educational needs by other children, which takes place in between explanations and
conversations.
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The scientific community is increasingly inclined to believe that it is not enough to simply
teach a child with autism. Even his successful accumulation of knowledge and development of
skills in themselves do not solve his problems. The development of an autistic child is not just
delayed, it is distorted: the system of meanings that support the child’s activity, guide and
organize his relationships with the world are disrupted. That is why it is difficult for him to
apply the knowledge and skills he has in real life. Thus, we should rather talk about therapeutic
education, the task of which is, first of all, the development of a meaningful interaction between
the child and the world around him in three directions m:

establishing emotional contact;

development of an active and meaningful attitude towards the world;

development of forms of interaction with the child.

Students with autism spectrum disorders at school are provided with correctional and
pedagogical support. Corrective psychological and pedagogical support is provided by a
teacher, psychologist, speech therapist, speech pathologist, tutor, exercise therapy instructor .
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