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Abstract: 

In this article we aim to discuss some relevant ideas for having effective and helpful activities 

to reach higher speaking level. Firstly, we should know the purpose of speaking activity what 

we want to focus on, fluency or accuracy? We need to keep these questions in mind when 

preparing a speaking task.  
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Introduction 

Our decisions will depend on our students’ level and needs and on the overall purpose of the 

lesson. In exam-oriented classrooms for example, teachers may want to focus more on accuracy 

during a speaking task and on providing their ss with the adequate practice on topics for 

discussion that they might encounter in their language exams. Identifying context helps 

students to guess the vocabulary and skills they will use and come across during the 

conversation. Once the conversation has started, they can monitor the situation, not only by 

listening, but by attending to tone of voice, body language, gesture and facial expression. In 

other situations, students may have to assess the situation on the spot. Encourage students to 

think about the situation, the place, the purpose of speaking, the  participants, speaker’s 

relationship to them, topics of conversation and is it formal, informal or very colloquial 

language? 

Once they have assessed the situation, and before entering into any spoken exchange, speakers 

should try to call to mind some of the language they might need and think about an appropriate 

way of starting the conversation. Encourage students, once the conversation has started, to 

listen carefully, note key words and pay attention to any visual clues. A good way of practising 

this is to use two volunteers and give them a card with roles and a topic to discuss. Encourage 

a third student to approach them and join the conversation.  

 

Materials and Discussion 

Sometimes we all just need a bit of extra time to think about what we want to say and how we 

want to say it.  Try to encourage your students to get into the habit of avoiding using too many 

fillers, like “Umm...” and “Err...” Here are some pieces of advice you can share with your 

learners to help them: If you are presenting, don’t just start speaking immediately. Gather 

yourself, pause and breathe before you start. Also, feel free to pause if you have just made a 

point and you would like people to consider it. Also, feel free to pause between sections of a 

presentation. When answering a question, use a phrase that signals you are thinking, and a 

pause that shows you are considering your response. People appreciate others thinking before 
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they speak and if you signal this is what you are doing, they will stay with you (provided the 

pause is not too long!) 

 For example: “That’s interesting. It’s not something I’ve really thought about.” (pause and 

look away slightly – but not down at your feet!)  

It’s good to get your students to practise presentations, even if they are quite short. The 

counterpoint to this is to get students to practise responding immediately to questions - try 

something like a hot-seating activity, where students have to respond immediately to lots of 

quick-fire questions from the rest of the class. Learners should feel confident to ask for 

repetition and clarification if they have not understood something the first time. This is natural 

and we do it in conversation all the time. Here are some useful phrases you can teach your 

students: 

- “Could explain what you mean in a bit more detail?” 

- “I’m not sure I quite understand. Could you explain it in a different way?” 

- “Sorry, could you say that again?” 

If students don’t know or can’t remember a word or phrase, tell them not to worry. It happens 

to us all – even native speakers. Just talk around it. You can even acknowledge that you don’t 

know or can’t think of the right word. People don’t mind if you keep the conversation flowing 

and continue to communicate effectively - and you are likely to get credited for your skill in 

managing this. I certainly give students credit for this if I am grading an oral exam. Why not 

teach one or more of the following phrases:  

“I don’t know the exact word but it’s….” “I don’t know what it’s called, but it’s…”  

Simply tell them to add a description of what it looks like or what it’s used for or both! When 

setting up a speaking task, we always need to keep in mind that certain issues might arise during 

the activity: 

- Our learners may switch to L1 

- Ss may not have the adequate vocabulary in order to express themselves in the TL 

- Some ss ask too many questions during the speaking task, they want feedback, they want to 

know that what they say is accurate 

- Some ss may be too focused on using correct grammar/lexis when they speak 

- Others may be too shy, they may lack confidence and not be willing to participate in a group 

conversation 

- Ss may not know what to say on the subject or may feel unable to formulate their thoughts 

and express themselves on the spot 

- The topic for discussion may not be stimulating enough or relevant to our learners’ level, 

needs, age or interests 

- Discipline issues may arise in large groups of ss 

- Participation may not be even: some may dominate the activity and talk more than others.   

We should focus on motivating our learners, activating their schemata, providing them with 

clear, interesting topics for discussion and thus giving them a reason to want to take part in the 

task. During the activity, our main role should be that of a facilitator, making sure that the task 

is being carried out smoothly and that all learners participate equally. We must also try to 
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reduce TTT (teacher talking time), step away from the central scene, monitor from a distance 

and try not to interrupt the flow of the activity. 

Our focus should be on setting up interesting and stimulating speaking activities. Variety in the 

topics for discussion and in the task types plays an important role here. Variety kills boredom 

and triggers our learners’ interest. For younger learners the options may be more limited, but 

for intermediate classes and above, the choices are many: tasks could be based on a specific 

topic or they could be more goal-oriented, with ss having to perform something or use the 

language for communicative purposes. It is important to allow ss to take the lead here. 

Some brainstorming with the entire class before the speaking task, could be very useful to our 

learners. Depending on the type of the activity and their level, we could give them some input, 

some ideas and language chunks that they might find useful, so they will be able to express 

themselves more freely during the task. This of course is not always necessary and depends on 

our learners’ level and background knowledge on the topic for discussion. 

 

Results 

Allowing enough time for our learners to think and prepare for the task is also important. Some 

classrooms could also benefit from some instructions on the rules of group discussion. Our ss 

may need some training on turn-taking, on how to work in groups and on respecting the time 

limits and different opinions.  

Let us always keep in mind that one of the main goals of speaking activities is for our students 

to achieve successful oral communication in the target language. It is important to boost their 

confidence, to help them speak more spontaneously in the TL and ‘get the message across’. 

Since we would not want to interrupt the flow of the activity, error correction should take place 

at the end of the speaking task, focusing mainly on frequent errors that hinder communication. 

It is important to remember that the extent to which we should focus on error correction 

depends on our ss’ level and needs and on the purpose of the specific speaking. 

There are many different ways you can get your students to 33ractice using these expressions. 

For example: have a stack of word cards or picture cards. Without showing the rest of the class 

or group, students take turns in describing the words or pictures on the cards, without naming 

them. The rest of the class or group have to guess what is being described. Who can 

successfully describe the most objects in a minute? Students often want to get things exactly 

right when they are speaking, and this can lead to them becoming shy or reticent. 

Understandably, they don’t want to feel foolish or embarrass themselves in front of their peers. 

Ironically, in my experience, this is often more pronounced with higher-level students, as they 

are more self-critical. Because of this, it is important to emphasise to your students that 

everyone makes errors when talking. Even native speakers do it – they are just better at 

repairing errors when they occur.  

 

Conclusion 

In conclusion, give your students plenty of practice of fluency-based activities. The important 

thing is to make clear the focus is on fluency and communication. Clearly differentiate these 

kinds of activities and tasks from those where you are looking for a high degree of control and 
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accuracy. The important thing here is fluency and communication. The more learners practice 

these kinds of activities, the more confident they will become. Start with shorter activities 

centred around Q and A or short role-plays. As they become more confident, work towards 

longer speaking activities such as discussions, debates and problem-solving tasks. For higher-

level students, you might like to check out our ‘Discuss This’ cards  which provide a wealth of 

topic-based picture prompts and discussion topics, along with ideas for follow-up activities. 

 

Referencess 

1. Bennett, M. Becoming Interculturally Competent. In J. Wurzel (Ed.). Toward 

Multiculturalism: A Reader in Multicultural Education2004. p. 62-77.  

2. Khonsaidova, M. (2023). Transformative learning: promoting learners’critical-thinking 

skills and knowledge by enhancing applicable approaches in education system. Golden 

Brain, 1(26), 127-131. 

3. Khonsaidova, M. (2023). Modern teaching tools as a means of student development. 

Academic research in educational sciences, 4(CSPU Conference 1), 593-596. 

4. Makhamadalievna, K. M. (2021). Integrated skills: basic analyses of writing skill. Central 

Asian Journal of Theoretical and Applied Science, 2(1), 13-16. 

5. Tilavova, S. (2023). Bo ‘lajak boshlang ‘ich ta’lim o ‘qituvchilarning pedagogik 

kompetentligini steam yondashuv asosida takomillashtirish. Interpretation and researches, 

2(1). 

6. Tilavova, S. B. (2023). Ekologik kompetentligini STEAM yondashuv asosida 

takomillashtirish texnologiyalari. Innovatsion ta’lim, 1(1), 1-7. 

7. Tilavova, S. B. (2023). Bo‘lajak boshlang‘ich ta’lim o‘qituvchilarning ekologik 

kompetentligini takomillashtirishda steam yondashuv. Pedagogika ilmiy metodik jurnali, 

1(1), 147-149. 

8. Tilavova, S. B. (2023). Eko-STEAM taʼlim kompetensiyalarni rivojlantirishda fanlararo 

yondashuv. Mugallim, 1(1), 100-109. 

9. Tilavova, S. B. (2023). Bo’lajak boshlang’ich ta’lim o’qituvchilarining ekologik 

kompetentligini steam yondashuv asosida takomillashtirish. Aniq va tabiiy fanlar, 1(1), 

927-930. 

10. Tilavova, S. B. (2023). Boshlang‘ich ta‘limda raqamli pedagogika orqali bo‘lajak 

o‘qituvchilarning ekologik kompetentligini steam yondashuv asosida takomillashtirish. 

Ta’lim jarayonida raqamli texnologiyalarni joriy etish, 1(1), 379-382. 

11. Tilavova, S. B. (2023). Bo‘lajak boshlang‘ich ta’lim o‘qituvchilarning ekologik 

kompetentligini takomillashtirishda steam yondashuv. Ta’lim tizimini rivojlantirishning 

zamonaviy tendensiyalar, 1(1), 253-258. 

12. Mustafakulovich, K. S., & Kurbanovna, S. D. (2023). Effect of Aesthetic Categories on 

Human Spirituality. Best Journal of Innovation in Science, Research and Development, 

2(11), 501-503. 

13. Kurbanovna, S. D. (2023). GO’ZALIK VA ULUGVORLIK KATEGORIYALARINING 

IJTIMOIY-FALSAFIY TAHLILI. BARQARORLIK VA YETAKCHI TADQIQOTLAR 

ONLAYN ILMIY JURNALI, 3(10), 96-98. 



         

 

Volume 1, Issue 9, December 2023  ISSN (E): 2938-379X 

 

35 
 

14. Suvanova, D. (2023). SOCIO-PHILOSOPHICAL ANALYSIS OF THE SIGNIFICANCE 

OF RELIGIOUS VALUES IN THE FORMATION OF AESTHETIC CULTURE 

AMONG YOUNG PEOPLE. Евразийский журнал медицинских и естественных наук, 

3(1 Part 1), 108-115. 

15. Vahabov, M. T., Jamolov, L. U., Turgunboev, O., & Suvonova, D. K. (2022). Key Issues 

of Development Strategy and Educational Propagation of the New Uzbekistan. Eurasian 

Journal of Learning and Academic Teaching, 15, 34-40. 

16. Kurbanovna, S. D., & Mustafakulovich, K. S. (2022). The Role of Aesthetic Culture in 

Educational Processes. Open Access Repository, 8(04), 208-210. 

17. Суванова, Д. К. (2021). СОЦИАЛЬНО-ФИЛОСОФСКИЙ АНАЛИЗ 

ФОРМИРОВАНИЯ ЭСТЕТИЧЕСКОЙ КУЛЬТУРЫ У МОЛОДЕЖИ. История, 

современное состояние и перспективы инновационного развития науки (pp. 86-88). 

18. Суванова, Д. К. (2020). ПРОБЛЕМЫ ИССЛЕДОВАНИЯ ИСТОРИЧЕСКОГО 

СОЗНАНИЯ МОЛОДЕЖИ. Научные исследования: проблемы и перспективы (pp. 

206-210). 

19. Quvondiqov, S. S., Xujomov, B. X., Tursoatov, A., Sangirov, N. (2023). The use of 

interactive teaching methods in sports Uzbekistan. International Sports Journal, 7(37), 

321-326. 

20. Зухриддинов, Р. Н., & Сангиров, Н. И. (2016). К вопросу об организации занятий в 

детских и юношеских спортивных школах. Молодой ученый, (5), 679-681. 

21. Sangirov, N. I. (2023). Значение физических упражнений на адаптацию к учебнoй 

деятельнoсти студентoв первoкурсникoв. Polish Science Journal, 5(61), 173-175. 

22. Сангиров, Н. (2022). Курашни ривожлантиришнинг илмий-услубий муаммолари. 

Spectrum Journal of Innovation, Reforms and Development, 9, 18-25. 

23. Сангиров, Н. (2022). Совершенствование методики подготовки волейболисток 14–

15 лет к соревнованиям с учетом эмоциональной устойчивости. Инновации в 

педагогике и психологии, 5(6). 

24. Sangirov, N. (2021). The Ratio of Traditions and Innovations in Sports Martial Arts. The 

American Journal of Social Science and Education Innovations, 3(05), 156-159. 

25. Sangirov, N. I. (2021). Talaba yoshlarda jismoniy tarbiya va sport bilan shug’illanish 

uchun motivatsiyaning shakillanishi. TDPU xabarlari, 1(5), 79-80. 

26. Sangirov, N. I. (2020). Development Factor of Explosive Power in Wrestling National 

Sport. International Journal of Research, 1(7), 607-611. 

27. Sangirov, N. I. (2020). Maktabgacha yoshdagi bolalarning koordinasion qobilyanini 

rivojlantirish. TDPU xabarlari, 1(9), 237-241. 

28. Сангиров, Н. И., & Сафин, Д. А. (2020). Oliy ta'lim muassasalarida jismoniy tarbiya va 

sport fanini rejalashtirishning pedagogik jihatlari. Инновации в педагогике и 

психологии, (SI-2№ 7). 

29. Sangirov, N. I. (2018). Importance of Food Diet Composition and Calories for Football 

Players during Charges and Competitions. Eastern European Scientific Journal, (6). 



         

 

Volume 1, Issue 9, December 2023  ISSN (E): 2938-379X 

 

36 
 

30. Сангиров, Н. И. (2017). Физическая подготовка студента высшего спортивного 

учебного заведения в пространстве непрерывного оброзавания. Узлуксиз таълим, 

1(6), 51-56. 

31. Eshmuminovich, T. A. (2023). General characteristics of the organization of continuous 

pedagogical experimental work. Bphilosophy, 20. 

32. Tursoatov, A. E. (2023). Uzluksiz pedagogik amaliyotni tizimlashtirishning pedagogik 

shartlari. Mugallim, 1(1), 55-59. 

33. Tursaotov, A. (2023). General characteristics of the organization of continuous 

pedagogical experimental work. Science and innovation, 2(B6), 20-26. 

34. Турсоатов, А. Э. (2022). Ёш гимнастларнинг мусобақаолди эмоционал ҳолати, унинг 

хусусиятлари ва салбий эмоцияларни енгиш усуллари. ЎзМУ хабарлари, 1(6), 193-

195. 

35. Tursoatov, A. E. (2022). Жисмоний тарбия тизими орқали соғломлаштиришни 

ташкил этиш. UzMU Konferensiya, 1(1), 220-223. 

36. Tursaotov, A. E. (2021). Women's Sports and Reproductive Health Issues. The American 

Journal of Social Science and Education Innovations, 3(05), 153-155. 

37. Турсоатов, А. Э. (2021). Современные информационные методы контроля по 

предмету физическая культура в вузах. POLISH SCIENCE JOURNAL, 4(37), 259-

261. 

38. Турсоатов, А. Э. (2021). Теория и практика обучения специалистов по физичеcкой 

культуре и спорту принятию управленческого решения. АКТУАЛЬНЫЕ ВЫЗОВЫ 

СОВРЕМЕННОЙ НАУКИ, 1(11), 160-163. 

39. Турсоатов, А. Э. (2020). Ўқувчи-ёшларни синфдан ташқарида ўтказиладиган 

машғулотларнинг самарадорлигини ошириш йўллари. TDPU xabarlari, 1(9), 121-123. 

40. Турсоатов, А. Э. (2020). Связь эмоций с психическим состоянием борцов высокой 

квалификaции. TDPU xabarlari, 1(9), 241-247. 

 


